Patrick Shephard: Thank you.
0:10
Good afternoon, and welcome to the Advanced Practitioners’ Series. Today we’re going to be discussing preparing for success, instructor approaches for better
0:17
ethics training. My name’s Patrick Shephard. I'm very pleased to be joined today by Cheryl Kane-Piesecki.
0:22
Welcome Cheryl. Cheryl Kane-Peisecki: Thanks Patrick, I’m glad to be here. Patrick Shepard: Excellent so in today’s presentation, we’re going to be discussing
0:28
some hard earned experience that we’ve gained over the years, teaching ethics to audiences,
0:33
but before we get into that, we’d like to take a few minutes to cover administrative announcements.
0:39
We do have an exciting opportunity coming up next week, you should receive a notice of registration for our postemployment massive open online course, which is scheduled to
0:49
take place Tuesday, Wednesday, and Thursday of next week. So you’ll probably see that shortly after the conclusion of the broadcast today and
0:56
please do sign up and join us if you're interested in learning more about the post-employment regulations. We’d also like to apologize to our phone listeners last week.
1:05
We understand in the middle of the broadcast we did lose the phone connection and we were not able to reestablish that connection so we apologize.
1:14
We hope that you're able to make use of the recorded session which is available on the YouTube channel which is YouTube.Com/OGE Institute as well as a Google plus channel.
1:22
So hopefully if we dropped you, we’re very sorry. We try to minimize the difficulties that we run into but sometimes these things happen.
1:31
So we hope you are able to make use of the recording. And this is a good time as any to remind folks that all of these broadcasts are available
1:38
in perpetuity on the OGE Institute for ethics in government YouTube channel. Again that's YouTube.Com/OGEInstitute.
1:46
So if you missed anything or want to see something again, you can check those things out. So should we get into the deck?
1:51
Cheryl Kane-Peisecki: Yes, absolutely. Let’s get started. Patrick Shepard: And again welcome to Preparing for Success, Instructor Approaches for Better
2:00
Ethics Training and today we’re to be discussing just a few tips that we've sort of found over
2:06
the years that have made the classroom experience more enjoyable from the instructor side and
2:12
I hope more effective from the student site. Cheryl Kane-Peisecki: I think that one of the things that we may make abundantly clear
2:18
to everybody out here is that neither Patrick nor I are professionally trained trainers,
2:24
and so what we are sharing with you today is a wealth of experience that we’ve had. And much of it’s on positive feedback and negative feedback that we've gotten from our
2:34
own participants about what techniques and what sorts of methodologies work and are most
2:40
effective in the classroom. Patrick Shepard: And I think when I was preparing for a today’s session, one of the things
2:45
that came to mind, I was trying to think of things I wish someone had told me ten years ago when I started doing this.
2:51
Sort of the hardest learned lessons and the things that made the biggest difference in my comfort and ability to interact and work with students.
2:59
Cheryl Kane-Peisecki: And I think the one word you just used there is really sort of paramount, and I think it's one of the objectives of our session today, is to help you find
3:07
ways to feel more comfortable in the classroom, because you are to be far more effective in
3:12
whatever it is that you're delivering, and however it is that you're delivering it to you if you feel comfortable in the guise that you’ve assumed and the way in which you
3:21
are conducting the session. Patrick Shepard: Yeah, and we recognize that the ethics officials in the field you wear
3:27
a lot of hats and perform a lot of tasks, and usually you're hired an employed because of your expertise in the ethics laws and regulation and the ethics field in general, and that
3:37
training is not another duty as assigned, but it's one of many duties. So if we can help you be more comfortable in that rule, I think that would be fantastic
3:47
and I think that brings us to our first slide, which is something that I had a hard time
3:52
coming around to when I first started teaching ethics, and in that is that teaching is as
3:58
much an exercise in public listening as public speaking. Cheryl Kane-Peisecki: Yes, exactly and I think that particularly when you’re new and your
4:07
just starting to get the this information under your belt, and you’ve been tasked with providing training, I think there's a nervous element that about your own sort of
4:16
comfort level with the content, and sort of a default mode tends to be I think to want
4:21
to get out and disgorge the contents of your head on to your audience and hope to get out
4:27
of there and with limited, if any exchange that might expose some vulnerabilities or
4:33
some lack of knowledge that you have and that's understandable, and I think we all go through
4:38
that. Patrick Shepard: Right. Cheryl Kane-Peisecki: But it does reach a point in time where after you start becoming more comfortable that really the objectives of your classroom should be to try to and
4:49
engage people in their own learning as opposed to you imposing your knowledge base on them.
4:54
Patrick Shepard: That’s right. I think the learning that takes place in the classroom is something that we do together with participants.
5:00
As an instructor, you can't do the learning for them, you can't inflict it upon them, no matter how magical you think the words you're saying are.
5:08
It has to be a collaborative exercise. And I think, this took me a very long time to get around to because of the way we used
5:16
to structure classes. I remember the first class I taught here at OGE, I was given a giant notebook. It had and hundreds of pages and each slide and each animation on each slide was listed
5:27
in the book and next each of those slides needs those animations were a series of words
5:32
that I was supposed to say in that order, and I was so concerned with saying the right words in the right order that I couldn't pay attention.
5:40
I couldn't see the students. I was I was unable to interact with students.
5:48
So that was something that that took a long time to figure out that actually where your attention should be focused is at least as much out in in the audience amongst your participants
5:57
as well as thinking about what you intend to communicate to them throughout the training. So what we would like to do today is give you some tools to help you focus on the participant
6:07
experience, to help you reach the participants and find out if they’re learning, find out if they understand, find out what they already know.
6:14
So that’s going to be one of our major objectives today. So we want to talk a little bit about objectives for instructors.
6:24
Usually when we are assigned to deliver a class, the class has some objectives. We say we want to cover X, Y, and Z topics, we'd like students to be able to do X, Y,
6:33
and Z skill at the end of the class, but I'd encourage you to think about objectives for
6:39
yourself as an instructor. Like to ask what would you like to see happen during the session?
6:45
How would you like to interact with participants? How will you know if you're succeeding in the classroom as an instructor?
6:51
How will you know if there learning? Do you have any tips for thinking about this in your mind, Cheryl?
6:57
Cheryl Kane-Peisecki: I think that one of the things that you have to strongly consider
7:02
is what are the goals for the classroom in terms of what your objectives are for your
7:08
participants? Because I think that once you have a participant centered focus about what you want them not
7:16
only to get out of it, but that helps to cultivate like well then how do I propose to get there,
7:21
and once you start asking the student how do I propose to achieve those objectives with the participants?
7:27
Then you can start really thinking solidly about, okay the way to measure whether or
7:32
not they're actually doing the thing that I want them to do is I need to see X or I need or I need to see Y, and then you start thinking about okay well in order to see X
7:41
or in order to see Y, what am I going to have to do to elicit that sort of participation
7:47
by my participants. So it always does really start with your objectives for your participants, but I think what we’re
7:53
asking you to do is to then, in the context of that, be thinking about what is it that you particularly want to see, and how will you go about making sure those things happen?
8:03
Patrick Shepard: Yes. So you might take a minute. We’ll give you minute to think about this. Think about some of the things in that last class you taught or in the next class you’re
8:10
getting ready to teach that you would like to accomplish, things that you would like to see take place in the class room that will give a sense that you’re succeeding as an
8:20
instructor and the participants are understanding. So we’ll give you just a minutes to write down a couple of those and then we’ll talk
8:25
about some different approaches that we might take to this.
8:39
Alright, should we take a look at some of the different approaches that we might take?
8:55
I’d you to think about the verbs that you use in your instructor objectives.
9:03
Some verbs that you could use in your instructor objectives are participant centered or participant focused and some are instructor focused.
9:12
And it's okay to have a mix of these. We’re not suggesting that you should focus all of your efforts on one.
9:17
It's okay to have objectives for yourself as an instructor that are focused on you as an instructor. What we want to think about which you're doing so that you can better prepare yourself.
9:26
So here on the participant centered verbs, we have collaborative verbs things like help, show, learn, confirm, listen, evaluate, and correct.
9:35
And we can contrast these with instructor focused verbs like cover, or get through,
9:41
or say, or tell, or deliver. So we could take a simple course of objective.
9:47
Say I want to cover the gift regulations that would be an instructor centered way of articulating
9:54
the objective for the course, to say as an instructor, I would like to cover the gift regulations. If we turn that into a participant focused objective, we could say I want to learn what
10:03
my students know about the gift rules already. I would like to help show them how they can apply them in real life.
10:10
I’d like to listen to their experiences that they found with gifts, and evaluate whether or not their experiences that they've been able to effectively deal with those experiences,
10:21
or they effectively understand the rules and how they apply. So when you start to use the participants centered verbs, it becomes collaborative and
10:30
it begins to suggest activities that you can engage in as an instructor with your participants.
10:35
So learning is something that we can do as instructors we can begin a presentation by
10:41
sussing out or trying to determine what folks already know. I think that's an important place to get to is how to get the starting point?
10:48
Is that something that you found useful Cheryl? Cheryl Kane-Peisecki: Absolutely, and I think that we don't do enough of canvassing our
10:56
participants in our training to find out what information and knowledge they already are
11:01
in possession of, or conversely to find out what they kind of have misimpressions about
11:06
because the content is the content, and the gifts rules are the gifts rules, and we have
11:13
that and we’re in procession of that. But that's not how people experience this body of regulation.
11:20
They experience it in in their daily lives and in their workaday lives and so I think that even if your objective is to quote on quote cover as much material in the have that
11:30
you have as possible, I think you can still achieve that objective but once you start
11:35
making it a participant centered kind of approach, then you’re going to make sure that what you're covering is meaningful for the people that are in your in your classroom and frankly
11:44
you are not insulting them by telling them things they already, or not taking into account
11:50
misgivings or misunderstandings that they may actually possess. Patrick Shepard: Yeah, and I think something we always strive for us to make training is
11:55
relevant and contextual as we possibly can. Cheryl Kane-Peisecki: Right. Patrick Shepard: So we want you to get experiences and explanations that are relevant to the
12:03
work life of participants. We want to make sure that they are internalizing and learning about the various ethics concepts
12:10
in the context that's familiar to them. And the first step in doing that is learning in what kind of environments, in what kind
12:17
of circumstances they run into these issues. So we want to learn about what they know, we want learn about where they find themselves
12:24
in ethics rules. We want to listen to that, evaluate their current ability to navigate the ethics rules
12:30
in their actual workplace, and then either correct or confirm as necessary. So I think this is a different way of thinking about covering the material.
12:39
It’s not necessarily different material, it's just an approach that allows us to focus outwardly on the experience of the people in the room who we’re trying to help.
12:48
Cheryl Kane-Peisecki: And that’s the key is really I think that you have to always be thinking about the people that are on the receiving end of this, and what works best
12:55
for them and what's most effective for them and be targeting your methodologies with that
13:02
in mind. What works for them? What will they be most engaged by? How can make I make sure that they get the most out of this time that I’m spend with
13:12
them? Patrick Shepard: That’s right and I think this is a challenging thing for instructors. It’s a hard thing to begin doing. And we’re going to try and help you today by sharing with you a model that you can apply
13:23
to work through a progression of questions that you can post to your participants that will help you do these things.
13:29
It will help you begin by learning where they are, understanding what kind of scenarios that they find themselves in, evaluating their knowledge, and then to the opportunities to
13:37
correct and share with them what’s required under the rules. So that's how we’re going to close out the day so if this is kind of abstract right now
13:45
it will be concrete by the end of the presentation. Cheryl Kane-Peisecki: Yes. Patrick Shepard: Today we are talking about preparation.
13:53
So we did want to spend a little bit of time talking about what you do before you get to class. So just talked about what your objectives might be as an instructor for the class, but
14:02
something else that we all do as instructors is make notes, we prepare ourselves for the class.
14:08
And I've learned through the years that there are some ways that I find very helpful and there sometimes that the notes can actually get in the way of effective teaching.
14:17
So we want to kind of explore some of those issues with you and maybe give you some hints
14:22
as to. is that to how you might best use the notes? So what are notes for Cheryl? How do you use notes for yourself as an instructor when you’re getting ready a class?
14:31
Cheryl Kane-Peisecki: Well the way I use notes primarily is to make sure that I have distilled
14:37
out of the material what I think are the most relevant learning points out. Now admittedly most of the training that I do is for ethics officials so that's going
14:46
to be a slightly different set of distilled things than you would necessarily want to do with your employee training.
14:54
But the point remains that I do, still out of the information that’s going to be covered that what I think are some critical things that are important for people to understand
15:05
and I make sure that I make notes to myself about when and where to make to try to insert
15:12
those learning points or how or how to pull those learning points out of the classroom.
15:17
So that's one way that I principally notes. Patrick Shepard: Yeah. I have a similar experience and one of the things I like to do is treat the notes like
15:26
a checklist that I can refer back to throughout the presentation to make sure that we’re making progress at an appropriate rate.
15:32
That we’re going to get through everything, but not necessarily in a way that treats them as turn by turn instructions.
15:40
When I teach a new class with the way I tend to start is by writing down quite extensive
15:46
bullet points that I'd like to cover, and then I go through the presentation again and
15:52
reduce that to just a couple of words per slide, and then I go through that again and edit that down to maybe forty or fifty words on a piece of paper for the entire class,
16:01
and that serves kind of as my checklist. I can look and say, have we covered that yet? How much more do we have to get through in the time allotted?
16:08
Are we pacing ourselves correctly? So I use it really as a pacing tool more than a script because it gives the flexibility
16:15
that you need to enjoy that experience with students and to take in what they're getting.
16:21
Cheryl Kane-Peisecki: And I love the fact that you said it, you avoid the crafting a script, because I think that with a script when you wind up doing is binding yourself
16:28
to it and I have found that whenever I create a script like document for myself, I don't
16:34
then feel comfortable moving away from it and then I find myself a prisoner to it whether it's working or not.
16:40
So I think you want to be careful about how much you script whatever it is that you are going to be presenting or talking about in the classroom because it can imprison you
16:53
and I think this reaches to another issue Patrick, that I know a lot of folks, it's the feeling of control or lack thereof that I think terrifies most people.
17:01
I think most people are really afraid of losing control of the pace of the class, or of the
17:07
direction of the class, or not knowing how to get it back to where you can keep it progressing through all of the stuff you want to cover.
17:14
And I think that how you craft your notes, in some respects can either help or harm your
17:21
ability to regain control and reestablish navigational focus.
17:27
Patrick Shepard: Make sure we get through the way points. Cheryl Kane-Peisecki: Yeah, exactly so your point was well taken Patrick.
17:34
Patrick Shepard: And I think that get to this question of whose classes is this? Cheryl Kane-Peisecki: Right. Patrick Shepard: The reason we do training is for the benefit of the participants.
17:40
We’re trying to get them the information they need. We certainly have some requirements, some things that we have to communicate to them,
17:46
but if we're endeavoring to communicate that information to them in a way that's relevant and contextual, it's okay to let them try and steer the conversation or to help direct
17:56
us, and if you have a loose outline of the things that you need to cover, and you how much time you have available, that gives you the flexibility to be responsive to scenarios
18:05
that are emergent in the classroom. You may think, because we think as ethics officials that we’re going to start with
18:13
the gifts rules and then were going to go into conflicts of interest, and then we’re going to talk about appearance issues, because those in the order they appear in the standards
18:19
to conduct. That’s not always the case. That’s not always the way people experience them. So if you need to take a detour, having a looser framework for yourself can be really
18:30
helpful. When I first started teaching someone told me something interesting that helped me a lot, and it's that the people in the classroom don't know what you're supposed to say next.
18:39
Cheryl Kane-Peisecki: Right. Patrick Shepard: Right. You're only as constrained as you make yourself.
18:45
So if you think of them as modules that you can address as they come up naturally, that
18:51
can help you to share the obligations for the class with participants.
18:57
We’d like to share with you by way of example how the sausage gets made.
19:02
So I have some pictures two sets of notes that I've developed for myself and I included
19:08
these notes not to prove to you that I have the world's worst handwriting, which is in fact true, but to share with you an approach that works really well for me and one that
19:17
doesn't work so well. On the left we have of a picture of notes that looks like turn by turn directions and
19:22
that's one way of thinking about getting through a class. I go through this light, I take a left, and then I take a right, and then hopefully I
19:28
arrived at my destination. That’s a difficult way to navigate because if you get knocked off, if you miss a turn,
19:34
now you’re lost. How do we get back to where we were? I like to have more of a map idea in my head for a class.
19:42
So that you know if we need to in a make a pit stop, or we need to stop for lunch, or
19:47
we'd take a detour to go talk about something that I had intended to speak about later in the presentation, I know how to get back on track.
19:55
So when you think about developing your notes, a thing that I found helpful is think about drawing a map for yourself rather than a list of turn by turn instructions so that you can
20:03
get back to where you need to go when you get the detoured, because if you ask people what they want to hear and you encourage them to share their experiences, they’ll surprise
20:12
you every single time, and if you don't have the flexibility in your in your preparation to allow you to take a short detour and then come back, you'll become frustrated.
20:23
And this isn’t just theoretical. This picture, you probably can't it see very well, but these are the notes I made on my
20:28
whiteboard getting ready for today's presentation. They are equally schematic rather than conscripted.
20:35
Let’s talk about how you occupy the classroom and what that does for your interaction with
20:44
participants, and I think this is something that does come naturally if you teach a lot,
20:50
but if you begin thinking about it you can progress and use this as an asset much more
20:57
rapidly. So here we have two pictures of a classroom and someone addressing the classroom, and
21:04
there are two dynamics that are established in these two photographs. In one case we have someone standing at the front of the room with open body posture,
21:12
and in any other case the person is sitting at a table. Do you find that there is a big difference in the way you interact with participant Cheryl
21:18
when you're sitting down for standing at the front of the room? Cheryl Kane-Peisecki: Yes, absolutely there's a categorical difference between the two postures
21:28
in the classroom, and its goes both ways I feel myself speaking in a way that is quite
21:35
different in a much more pronouncing kind of delivery when I'm standing, and that's
21:43
whether I'm standing behind a podium or whether I'm just standing in the classroom as opposed to actually sitting among and with the participants.
21:51
My own tone and my own style becomes much more conversational when I’m actually sitting
21:57
with participants, and I can tell you that I always experience a difference response
22:05
from participants, when I sit down with them to converse over, to discuss a set of questions.
22:12
Let’s say we go through the exercises that, for purposes of debriefing exercises I actually sit down on, or even when I want people to answer some open-ended questions that I might
22:21
have. When you're standing in front of the round, particularly if you're standing behind a podium,
22:28
you give every indication of being kind of the sage on a stage. You give every indication that you are there to pronounce upon something as opposed to
22:39
engage in any kind of a discourse or conversation, and I have found on any number of occasions
22:44
that what will help is if you come out from behind the podium for sure on and also if
22:50
you stand next to the person that you want to get the answer from or you approach them
22:55
in different ways to try to encourage standing make it clear that you want to hear what they have to say.
23:00
Patrick Shepard: Yeah and I don't think we’re suggesting here that there's only one way to use these tools, and in fact I frequently employ I mixture throughout a course.
23:09
If I have a few hours or just an hour other, there are certain parts of the course where
23:14
I prefer to be standing. If I just need to get through some content and give people some instruction, Cheryl Kane-Peisecki: Right.
23:20
Patrick Shepard: Deliver some piece of content and get through it without interruption standing
23:26
is a good way to do that. It creates a barrier to questioning for participants, but sometimes that's a good thing.
23:33
Sometimes we are time constraints. So I think of standing up as the accelerator for getting through material in the class,
23:39
and sitting down when you really want to learn and hear and interact and help to guide folks because people do become much more comfortable talking to you when you're at the same level,
23:48
when you were sitting around the table together. So we might introduce an exercise from a standing position, give the students time to think
23:56
about the exercise, and then when it's time to hear about what they thought, sitting down can be a really effective way of doing that.
24:02
Cheryl Kane-Peisecki: Yeah and again sitting down but also when you're doing it in front
24:07
of the room and I think what you are illustrating here with these new pictures, at least in part, is answering questions from the front of the room with the distance between them,
24:16
like behind the podium gives a very different impression then. Let’s in an auditorium and you are having to do here at your training in an auditorium,
24:25
and you’ve got two hundred people in the auditorium. I'm not suggesting you like a Phil Donahue and go in the mic and be streaming through
24:33
the audiences and have some sort of talk show format. But by the same token, I think even moving away from a podium and walking out to the
24:42
lip of the stage, we’re trying to close down the gap in space between yourself and
24:48
your audience, sends an enormous signal to the peopling in that room that you really
24:54
are engaging and you really want to hear what they have to say. Patrick Shepard: Yeah, it signals our willingness to receive information from participants,
25:01
Cheryl Kane-Peisecki: Right. Patrick Shepard: And sort of, even on the stage, you can move.
25:07
I find this particularly effective when I used to do the initial ethics orientation, when I worked in an agency.
25:13
We had a long list of courses the people sat through and I was in the middle of it.
25:20
And it was very effective if the previous speaker and spent the whole time behind the podium to move out from behind the podium it was my turn, because it said to people
25:29
this is going be a different class. I not just to redo the personnel manual. We’re going to have a discussion, Cheryl Kane-Peisecki: Right.
25:34
Patrick Shepard: And you can move to the front of the stage, and you can move in the direction of people who have questions and that's kind of encourages and reinforces your desire to
25:43
hear from folks. Where staying behind the podium says I want to stay back here, I want to make sure there
25:48
is an object between you guys and me at all times for my comfort here.
25:54
So you can really send out an important message there. These are things to think about.
26:00
I think questions in general are something that the people have a lot of anxiety about. Cheryl Kane-Peisecki: Yes.
26:05
Patrick Shepard: What if someone asks me a question and I don't know the answer? I think something that took a long time for me to get comfortable with his saying that's
26:13
a really good question, Cheryl Kane-Peisecki: Right. Patrick Shepard: I don't know the answer. Let's think together about how we would manage that situation.
26:21
That's a perfectly good response and actually can be a really empowering response, because it breaks down the answer man dynamic where people are playing stump the chump.
26:30
They ask a hard question, say that's a great question. I'm not sure what the answer is let's see where we would start, and you can turn around.
26:38
You can say, what would you do if you were in that situation? Where would you go for help? And you can explain how the ethics office would triage and manage some of those more
26:45
complex scenarios, because no matter how experienced you get, you’re always going to know the answer to only a minority of questions.
26:53
There's always good to be more that you don't know than that you know. That's just the reality of training. Cheryl Kane-Peisecki: Yeah and so the key is, don't set yourself up to wind up being,
27:01
again a prisoner of your own control. Which is then you set yourself up and in the expectation becomes that on that any question
27:11
you have the answer, by going in there equipped to say I know I don't know all the answers and I am fully prepared to entertain any questions and to work through them however they occur.
27:22
It is very liberating even if its scary as heck the first time, subject yourself to it.
27:27
Patrick Shepard: Yeah, and it’s interesting to see what happens to a class when you say that. Sometimes you get a difficult student who thinks that that's as part of the fun of going
27:36
to training is to ask difficult questions and try and stump you, and to decide that you're not going to engage in that kind of exercise.
27:44
It can be really helpful, and you'll find, I always find the support of others in the room, comes with those statements.
27:55
So talking about questions, we were just discussing how we receive questions from participants,
28:02
but we also want to think about what kind of questions we can ask of participants. If we were to sit in a class about educating adults, one of the things that we would be
28:12
told is never ever put someone on the spot. I think that's good advice but incomplete advice, because we don't want to embarrass
28:21
people in front of their colleagues that's not the objective, but we do want to make clear the expectation that participants are participants in the class and that we expect
28:30
them to engage and share with us their ideas. And the distinction that we need to make are, between questions that are scary from the
28:40
participants’ perspective, and not scary. So if you think of yourself as an attendee at a training scenario.
28:46
If an instructor pointed at you and said I need you to answer this question, what kind of questions would you be comfortable with, comfortable answering in front of your fellow
28:56
participants, and what kind of questions would be terrifying or scary questions? We segregate these into scary, not scary questions.
29:03
So we want to give you a minute to think about those. Maybe could just think in in your own mind about an example of a question that you would
29:10
really not want to be put on the spot to answer, and one that wouldn't be so scary, that you would be comfortable answering.
29:17
And then we’ll see if there are any similarities between our scary and not scary questions.
29:25
Alright, let's take a look here.
29:37
So these are some questions that I think are scary. If you pointed to me and said such and such thing happened, is that allowed under the
29:44
rules? That’s a yes/no question. So I'm either to be a hundred percent right or a hundred percent wrong, and if I don't
29:50
know the answer I am hundred percent wrong I’m going to be embarrassed and I'm not to be happy about that.
29:56
So yes/no questions are usually scary. It looks like we have a question.
30:02
Cheryl Kane-Peisecki: Okay, the question is, if you don’t know the answer of a question, hey that one I don’t know, can I send you a more concrete answer later?
30:10
Patrick Shepard: Yeah, that's a great suggestion. If you don't know the answer and it's a live question, because this comes up in training
30:15
all the time, someone’s asking you real question. They have a real dilemma in their career, in the workplace.
30:22
We can say, “That’s a good question. We're going to have to look into that,” because I find that we often do have to look into these things.
30:28
It's a rare day that we can just rattle off an answer. So thanks Arthur. So some of the questions that are scary are yes/no questions.
30:36
We’re asking someone for a specific threshold or a specific answer. So if you said, what subpart of the standards do we find the gifts between employees rules?
30:46
That's a question that you can get wrong and would be anxiety producing for your participants.
30:52
What is the right answer, can you do that yes or no, so these kind of bright line yes or no questions are intimidating and we shouldn't, at least early on in a class, oppose them
31:03
directly to students and not give them an out. Cheryl Kane-Peisecki: I think the other problem with questions like that is, you have to ask
31:09
yourself what you are trying to assess. What way are you trying to test people on?
31:16
Their ability to memorize the rules, chapter, and verse? So when you start asking people these kind of yes/no questions it's right or its wrong,
31:25
I think you really need to be asking yourself what is the point and what is it that you are trying to measure with respect to the participants in your class.
31:33
Patrick Shepard: No, I think that’s exactly right, and some of are not scary questions help us to do that.
31:39
By being a little more open-ended we can learn a lot more about where our participants are. So in this case, what would you do first?
31:45
So we could pose a scenario to our students and say what's the first thing that you would do? And you'll be surprised by the answers.
31:51
Some people say I'd stop, I’d maybe go ahead with whatever the proposed activity is, I’d
31:57
maybe talk to someone after the fact, I talk to my supervisor, I talk to my friend across the hall.
32:02
You can learn all sorts of things about how people approach real ethics scenarios by asking them the simple question what would you do first.
32:08
And there’s not a right answer we’re not asking them to tell you how to get to a resolution. We’re just to try to find out how they might act when put in a scenario.
32:19
Cheryl Kane-Peisecki: Yeah, and with the second question, like does that seem okay.
32:26
Patrick and I are both really big advocates of really trying to take people's pulse about their intuitive sensibilities because the ethics rules are about behavior, and they
32:36
are about how people respond, and how people are aware enough to recognize and that there
32:42
is an issue in a given situation, and so more open-ended questions like, how do you feel
32:48
about this scenario, what is your instinct about it, does what is being proposed seem
32:54
to be something that you should be concerned about, or is that okay, really gives people license to explain their experience of what you're describing from their own point of
33:05
view. Patrick Shepard: Yes, and I think these are questions that I'm pretty comfortable saying to someone in the class, who looks like they're engaged, asking them you know Bill in the
33:15
front row would you mind sharing with us your thoughts on what you might do first, or your initial read of this seeming okay or not okay.
33:23
And we’re not asking them about compliance questions. We’re not asking them yes or no questions, everyone has an opinion on these things, and
33:28
all we’re asking them is to share them so that we can either help them see that is leading them in the direction of compliance with the rules, or just show them that you sometimes
33:37
the rules are discordant with our initial intuitions. Cheryl Kane-Peisecki: Well the interesting thing with that too is that once people are
33:43
made to feel comfortable about just expressing their opinions, some of the most profound
33:49
learning that occurs in, an awareness building that occurs among your participants is peer
33:56
to peer discussions about differences of perspective.
34:01
So it takes a little bit of the focus off of you too, to have to be providing the correct
34:07
orientation even, because peers will hop in and once one of their peers has been put themselves
34:13
out there. Patrick Shepard: Right, they’ll say, “in my work unit we have this person who always helps us with a scenario,” or “my supervisor always tells me to do the following thing,”
34:22
and you can learn things good and bad about your organization but there are important things to know as ethics officials so we can provide the best support we can to our program
34:29
offices. Cheryl Kane-Peisecki: Exactly. Patrick Shepard: So you could think about which kind of questions you pose, and if you
34:35
start with some not scary questions you'll find it easier to build engagement, and we’re going to give you model that will help you work from not scary to scarier questions,
34:45
so that you can to bring your classes along.
34:51
And sequences of questions can also be very helpful, this is something that I really like
34:56
to do in a classroom. Both with ethics officials and with employees. I think of there being two sequences.
35:01
There’s is no magic about asking three questions you could have more questions, but you can accomplish two different things with a different question sequences.
35:10
So if you're trying to engage, you’re trying to build rapport and engagement with a course that’s just begun.
35:16
So maybe you’re at the beginning of the class, the question sequence on the left is very helpful.
35:21
We start with a general question, something like how do you feel about this scenario, or what would you do first, or what information might you need to move forward.
35:30
That's a question that anyone in the class can answer and people will be willing to share with you.
35:35
You can then work from that into a more specific question. You can say, “Does anyone know if there any rules that might apply here?”
35:43
And someone might be able to tell you that there is or isn’t a rule and you can to open that discussion of the regulatory requirements, and only then do get very specific.
35:53
Do you think the rule allows this? Once you've talked a little bit about the rule, where we find it, what it requires,
35:58
what it based upon, we can get specific and say, “Do you think this will be allowed under the rule or do you think we should go ahead and do this?”
36:05
But it kind of allows you to work through the analytical process with the participants
36:12
and see how they manage that. Cheryl Kane-Peisecki: It’s the natural evolution of the way it occurs when people experience
36:20
it in real life. What they experience is, they are faced with a the situation, and they have to make they
36:28
have to make instant determinations and be thinking about, okay what is the situation and how do I handle it, and what am I seeing here, and what do I do first, and then they
36:39
try to get their head around whether or not it really is something that they need to go seek advice about.
36:44
And then they come and seek advice and they get very specific information about the situation that they find their selves in.
36:49
But most people, when they encounter an ethics situation don’t encounter an ethics situation
36:56
that says, “I have just been offered a twenty dollar or less gift from a prohibited source
37:02
was,” you know that’s not how people experience these in real life.
37:08
So if you can help them process through it in the same way and through the same evolution
37:14
that they would experience in the natural world, Patrick Shepard: Right. It’s more relevant and contextual. Cheryl Kane-Peisecki: Yes, exactly.
37:19
Patrick Shepard: And this is a good teaching framework, to start with intuition and then either get to the conclusion that the rule is consistent with your intuition, and sometimes
37:29
it’s not Cheryl Kane-Peisecki: Right. Patrick Shepard: And that's an important thing to get to as well. If we have rules that are not intuitive, we can surprise people by showing them, here’s
37:38
your intuition and in this case it wasn't good enough. Cheryl Kane-Peisecki: We have another question here. Patrick Shepard: Excellent.
37:44
Cheryl Kane-Peisecki: It says, “Why not relay the question back to the audience with a, ‘what do you think the first is?’ and then walk them through it?
37:50
You’re not going to break much new ground with an ethics question, and the audience gets interested in participation aspect.”
37:56
Patrick Shepard: Yeah, I think that's a fantastic approach Michael. So thank you for your comment suggestion.
38:01
That’s exactly what we want to do it is, what you think the first step is, and then, yeah exactly that provides you an opportunity to begin delivering some content.
38:10
So you’re sort of created the need amongst your participants by posing that first question,
38:17
and the say, I think the first question is this and then it gives you an opportunity to explain, but being responsive to the perspectives of your participants.
38:28
So that’s exactly want we’re trying to do on the engagement side. We can also use sequences of questions to assess whether or not people have understood
38:36
a piece of content we've recently covered. So in the case of our gift rules, or our gift example, we might've said, “here’s a scenario
38:43
where you’re offered a gift, what would you do first?” That would be our general question in the engagement series. We might say, “Do you know where to find the rules, or do you know who might be able
38:51
to help you apply the rules?” That would be the slightly more specific question. Then we could discuss the rules and then get to the conclusion about whether the gift will
38:58
be allowed, and let's say for this example that we were dealing with a gift that fell under the twenty dollar de minimus exception.
39:06
In the next instance, we could ask a similar scenario and start with the specific question,
39:11
and say given that the book that you're now being offered is valid only thirteen dollars, does an exception apply?
39:17
And that allows you as an instructor to find out if people have retained the information about the rule, and you'll find that that's a scary question to start with and you might
39:26
not get any response from your audience. People might not have the confidence after one iteration to pair it back to you what
39:33
the requirement is. But by asking it, you are asking them to assess themselves. Cheryl Kane-Peisecki: Right.
39:39
Patrick Shepard: Do they know? Did they retain the information? So you can leave that question out there for little while and let people think about it.
39:45
Maybe someone volunteers but if they don't, you can back out of the scenario and ask a slightly less specific question.
39:51
We can ask them, “Do you know what the general prohibition under the gift rules is? Do you know where to find the gift rules?
39:57
Do you know who might help you?” And you’ll probably get some people to bite on those questions if you've covered them
40:03
already. So then you know that the room knows where to get help, where to find the rules, and that there are rules in the general prohibition.
40:10
If you don't get any bites there, then you can come back to the general question and say, “Well how do you feel about it, or what's the first thing you would do?”
40:17
Then you can actually call on someone and say, “Can you tell us what the first thing you do?” And then you know that you need to cover that material more thoroughly.
40:23
So you might go back to an engagement series and do another example and then come back for an assessment series.
40:28
So you can use these in conjunction right to both get engagement and learn about where people are, try and teach them, and then assess how effective your teaching has been.
40:36
Cheryl Kane-Peisecki: Yeah, and you’re doing that all in the context of the training piece itself without it having to be like a formal pretest and posttest kind of thing.
40:45
You can actually, just by the nature of the questions that you engaged the audience with,
40:50
you can do that assessment of comprehension and retention and that sort of thing in the
40:56
context of those questions. Patrick Shepard: And I find something interesting if I've been working for class for a while
41:02
I get to an assessment sequence of questions, where I will ask the very specific question and I won’t get an answer, but I will get a question.
41:10
Right. People say to me, “I know we talked about this, but I'm not sure I understood what you said correctly.
41:15
Could you repeat this?” And that's a question you probably wouldn't have gotten if you didn't take the time to
41:20
do an assessment. So you might have inadvertently left some of the misapprehension and this gives you an opportunity to correct it.
41:28
Okay, so we promised you guys a model.
41:33
This is all very difficult to do sort of in theory, but we’d like to give you something that will help you to use some of these principles and bake them into your course design, and
41:45
this is going to be a model that we don’t just suggest that you use, but that OGE is
41:51
going to be using to create some content that you guys can take and use in your annual and initial ethics orientation training sessions.
41:57
So this is something that we've used before, we think it works really well. It take some of the hard thinking away from the instructor, but allows you to use good
42:05
at teaching techniques to get across information. We see it as a three-part series of questions, and this follows the engagement model of question
42:14
progression. So what we like to do is. We like to start with a scenario and simply ask, “Do people think that this is something
42:21
we should definitely not go forward with? Do you think we have some general concerns about the scenario?
42:27
Or do we think there are no ethics concerns here at all and we should just go forward with whatever the proposed activity is?”
42:33
And in a large room I like to poll the audience. Cheryl Kane-Peisecki: Right. Patrick Shepard: Most people have two arms or some way of signaling that they agree with
42:41
one of the three categories. So whatever method works for you, you can say, “Who thinks we should just abandon
42:46
the scenario, we shouldn't do this this is definitely going to be a problem?” And then you can assess who in the room feels that way.
42:53
Then you can ask, “Who thinks there are some concerns that we want to think hard about it?” And you can see you know who falls into that camp, and finally you can ask who sees no
43:01
problems at all, and I like to use the following question, those people who said that the others no way everything there some problems, they’re already raising their hands so you can call
43:09
on them and say, “What do you think you know might be a problem here? What about this scenario gives you pause?”
43:16
And then you’re sort of broken open that egg engagement and become the dialogue about the scenario.
43:21
You can ask people why they disagree. So if there are people on the other side of the fence, you can say, “Why doesn’t this raise any concern for you?
43:27
What are you concerned about here? What principles might apply?” Cheryl Kane-Peisecki: And I think one of the key things that we’re trying to encourage
43:37
you to seriously entertain is, even if you send out a polling question like that where
43:43
you're giving people this three prong ability to answer on an intuitive level.
43:50
Even if you don't poll them for responses, you’ve engaged them by requiring them to
43:55
think about it. Patrick Shepard: Right. Cheryl Kane-Peisecki: So I think one of the critical objectives in any of the training you’re doing is giving people an opportunity to think about and to formulate some kind
44:07
of opinions or some sort of impression or whatever about that the information that is
44:13
being conveyed. Patrick Shepard: And it gives you an opportunity as an instructor to assess nonverbal cues. So you might not have anyone volunteering information, but you might be able to see
44:23
that people look confused or they look challenged by the question, and then gives you an opportunity
44:30
to say, “You guys look like maybe this isn’t clear to you, is there something I can help you with?
44:35
Is there a principle that we’re not finding?” But by starting with this general pulling, this definitely a problem I'm concerned, I'm
44:41
not concerned. It’s an opinion question. So everyone can engage there. It’s the very definition of a not scary question.
44:48
Cheryl Kane-Peisecki: Right. Patrick Shepard: And then we can move into the more specific, but not terribly specific
44:54
role, which is are there any principles apply? And the fourteen principles work very well here. And you can say, “Which of these principles do you think might be implicated in this scenario,
45:04
if any?” And that gives people an opportunity to begin articulating some of the foundations of their
45:09
ethical understanding. Cheryl Kane-Peisecki: Yeah and it doesn’t requirement them to immediately start launching
45:15
into rules and regulations, which I think once we start forcing people into the rules
45:21
and regulations mode, I just think the whole approach to the question becomes less thoughtful
45:27
and becomes more about learning the rule book. So the second stage here, and it's really an attempt to try to reinforce for folks that
45:38
the rules are just kind of the end game, the rules don't come out of nowhere.
45:43
There are foundational principles that inhere in public service, and that those are the
45:49
principles that really should be guiding their sensibilities about what is appropriate or
45:54
inappropriate, professional behavior. Patrick Shepard: Right, and I think when we skip to the rules, we miss an opportunity
46:00
as ethics officials and instructors to assess the organization's sensibilities about risk
46:07
and about a public service. So by simply asking, “Do you know what the threshold is?”
46:13
We don't get to learn about how these things are actually dealt with an experienced in our program offices.
46:18
So here we can kind of get to that, we can get a general sense of how people feel about a scenario, we can see if they I can identify principles that might apply, and then we can
46:26
talk about the rules. We can ask, “Are you familiar with any of the rules that might apply? What you think those rules mean?” and then you have opportunities actually teach the
46:34
rule. So you can get specific with the question about the rule, “Do you know if any of the rules apply,” you can receive whatever information your participants are able to give you, but
46:43
then you've opened up the door for teaching about the rule, but they’re kind of prime to understand it because you've given them the application at the front.
46:51
Cheryl Kane-Peisecki: Right. Patrick Shepard: We tend to do this backward sometimes. I think we want to tell people the rule and then we give them an opportunity to apply
46:56
it, but in real life we experience exactly the opposite. We get the experience first, and then we have to figure out how we get to the rules, or
47:04
if there are any place. So we like to do that in the model. So let's take a look at an example.
47:09
This is one that you and I have taught before. Cheryl Kane-Peisecki: Yes. Patrick Shepard: And I think it’s a good one and this is exactly how this would work,
47:15
and today we’re talking about instructor led training in the classroom, but you could just as easily use this model for online training you could use this model for self-paced online
47:26
training or virtual training, like we’re doing today, the sequence works equally as well.
47:32
So in this case we have a scenario. Your spirit of volunteerism has called you to a nonprofit organization, where he will
47:38
assist low income residents of DC with language interpretation and other representational services before various federal and local government agencies.
47:46
So this is a really good question and if you asked this to it to a large group of people you'll have people tell you that no problem at all, what could possibly be wrong with
47:54
that? You’ll have some people may be more experienced with the ethics rules who say, “I think there’s a serious problem possibly.”
48:00
You’ll get answers all over the place, and it'll give you an opportunity to explore those issues. Cheryl Kane-Peisecki: The more important thing too is by asking people generally what their
48:08
thoughts are about this, you have an understanding of the framework through which, or the lens through which people see these types of situations.
48:16
So you get a sensibility about if people don't have a good intuitive sense about this, or
48:24
are completely unfamiliar with some of the rules that might be implicated here.
48:29
You can figure out where they're coming from, so that when you do try to bring them around to understanding what if any problems there are, you know how to reach where their misapprehension
48:40
is or, Patrick Shepard: Right. Cheryl Kane-Peisecki: It just makes your ability to address this content to them so much more
48:48
relevant for them because you can have a much better sensibility about what their understanding
48:53
or misunderstanding is about it. Patrick Shepard: And you learn about which facts they think are important. Cheryl Kane-Peisecki: Right.
48:58
Patrick Shepard: And sometimes they’ll surprise you. The first time I facilitated this exercise the thing that jumped out of a lot of people
49:05
among the participants that it didn't really occur to me is as a significant fact, from an ethics perspective, it’s a nonprofit organization.
49:12
You’ll have tons of people in the audience that say it is a nonprofit organization, how can pose an ethics problem, right? Cheryl Kane-Peisecki: Right.
49:17
Patrick Shepard: And if that's the category, or that’s the apprehension of your participants that you can never have ethics problems with nonprofit organizations, well that’s something
49:26
that you know you need to address and not just to get through this scenario, but to get through a lot of other scenarios.
49:31
So that's an opportunity that you receive by posing the question this way. Cheryl Kane-Peisecki: Right. Yeah and exactly, you uncover something you would never in a million years have assumed
49:40
would have been something that would arise out of this particular scenario, because we know we’re the ethics officials, we know what the rule is that we want them to reach.
49:50
But similarly, one of things that came out of this particular scenario was folks were
49:57
saying, well it’s language interpretation and that's not anything that we do here at the agency so it couldn't possibly be a problem.
50:02
Patrick Shepard: Right. Cheryl Kane-Peisecki: So that gives you sensibility about another specific piece of information
50:08
that they are honing in on, and whether and to what extent that's relevant to the actual analysis.
50:14
Patrick Shepard: And also presumably, you’re not being paid. And they say well if I’m not getting paid, how can I have an ethics problem? There’s no money changing hands here.
50:20
Cheryl Kane-Peisecki: Right. Patrick Shepard: How could that possibly be an issue? And then you can address all of those, what are actually common sense approaches,
50:27
Cheryl Kane-Peisecki: Yes, exactly. Patrick Shepard: That can lead you astray under the ethics rules. So you have all those opportunities and then we move through and then we can ask, “Are
50:34
there any ethics principles that might help us?” So if we provided them with the fourteen principles, we can direct them a little bit to look at
50:41
that and consider or whether any of those principles might apply, and pull them to ask people if they could volunteer principal, which would allow us to maybe talk about those.
50:51
We could talk about the possibility of divided loyalty, or improperly using your position
50:56
as a government official for the benefit of someone else. Even if it's not a for-profit exercise, we all know that the representational bars apply
51:05
irrespective of if you are compensated. So we can talk about how those influences and how those principles can be brought to
51:15
bear. Cheryl Kane-Peisecki: Yeah and by focusing on the principles like being able to talk about, “Did you consider divided loyalty?”
51:21
And that helps to get them focused in on, one of the critical pieces here is that the
51:27
services are going to be provided before the federal government. Patrick Shepard: Right.
51:32
Cheryl Kane-Peisecki: So by getting them to think about that the principles, you help them also then focus in on the facts of the particular scenario that are going to be material
51:42
to the ultimate answer to the question, which is whether or not it's allowed under law.
51:48
Patrick Shepard: Right, and that's how we get to the very final question which is, are there specific laws or regulations that might be indicated?
51:53
Are the rules that settle this question for us? And this is actually kind of good because you might get to the principal section and
52:00
you have some discord within the class? My effort has been to disagree about whether this is or isn’t prohibited, or should or
52:07
shouldn't be prohibited. And then you say, well actually this question has been settled either by OGE through regulations
52:12
or through the Congress by a statute. I think you say here, whether you think it’s intuitive or not are the rules and we are
52:19
bound by them. And that learning point can either be the rules cohere with your intuitive understanding
52:26
or it can be they’re surprising based on your intuition, and in both those cases you say you have to be careful about relying on your intuition, because sometimes these things
52:35
are intuitive from your perspective. So you here's how you go about getting help and that's why we do the training. Cheryl Kane-Peisecki: Right.
52:41
Patrick Shepard: Also in this case we share with people the law and regulation. So that’s the model that we’ve found to be helpful.
52:48
It does help because the progression of questions and the invitation to engagement are built
52:54
in. So as an instructor if you execute these in this order you'll have a greater opportunity
53:00
for success and collaborative learning within you’re within your classrooms, and in once
53:06
you've got a master this or used this a few times you can start to implement different variations on it. But again we’re thinking about creating libraries of these kinds of scenarios that
53:15
you can to pick and choose from so that you can use them in your initial ethics orientation and annual ethics training.
53:21
So we hope you'll find that out to be helpful. I did want to draw your attention to something about notes.
53:28
Back when we were talking about notes, we were discussing handwritten notes.
53:34
The two examples were handwritten, and that’s something that I've found intuitively as I've been an instructor, but actually there’s research to back this up.
53:41
That there's something about writing with a pen and ink that helps you understand better
53:47
than typing. So if you have a choice between typing your notes and handwriting your notes, handwriting
53:52
is better for retention and that I find that true for me even though half the time I can't even read my own handwriting.
53:59
The exercise of writing is the important thing, the reading is secondary. So something to keep in mind if you're interested, you can the study.
54:06
Well shall we open things up for questions, with the few minutes we have left? Cheryl Kane-Peisecki: Sure.
54:11
Absolutely. Female Speaker: If you would like to ask a question, please press star one at this time. You’ll be prompted to record your first and last name.
54:31
Please check that your phone is unmuted before you record your name. If you decide to withdraw your question after you’re in the que, please press star two. Please give your parties a moment to queue up. Patrick Shepard: Excellent, thank you.
54:37
If folks have questions on the hangout, you can of course use the hangout question feature in the bottom right-hand corner of your screen. We’d be happy to discuss any questions you might have.
54:42
Cheryl Kane-Peisecki: Or any comments that you’d like to share. Patrick Shepard: Or comments, or experiences you’ve had that you think would benefit to your fellow instructors.
54:48
Female Speaker: So far we have no one in queue. Again that is star one, unmute your phone and record your name to join the queue.
54:59
Patrick Shepard: And I’m not showing any on the hangout here either.
55:11
Female Speaker: Okay and I have none here on the audio side. Patrick Shepard: Okay, excellent. Thank you very much for joining us. We hope maybe we’ve given you some tips that you can put to work and create a more
55:18
comfortable teaching experience when it’s time to deliver an annual ethics training or initial ethics orientation, or just provide a general briefing.
55:25
We hope you’ll also look for, in the future, some other tools that we’d like to provide to help you in those endeavors, and also remind you that we’ll be opening up the registration
55:34
for our post-employment massive open online course later today or early tomorrow, so do look for that.
55:40
And if that’s something you’re interested in, please join. Until next time, we’re pleased you could join us and we look forward to seeing you
55:47
next week. Female Speaker: Thank you for participating in today’s conference call. All parties may disconnect at this time.
English
All
From the series
From OGE Institute for Ethics in Government
Presentations
Public speaking
Learning
Related
For you
Recently uploaded
Watched

